*9<2    LANGUAGE  AND  MENTAL DEVELOPMENT  OF  CHILDREN
It will be agreed that we should foster this desire to learn to
read the moment it appears. Where it has not done so in a favour-
able environment by the age of five and a half or six most teachers
feel that they ought to be taking steps to arouse it. What these
steps should be we have already indicated. It is when children
see grown-ups actually getting value from reading that they
themselves will want to read; when they see their friends enjoying
reading they will begin to understand the point of being able to
read; when they realize that one can tell what a picture is about
by looking at the words underneath they will begin to want to
find out what such words say; when they discover that the
interesting stories they hear come from books they will be moved
to an interest in books; when they discover that notices displayed
publicly can help a person to know what to do in certain circum-
stances they will become curious as to how these notices can be
interpreted. In short, a child cannot hope to le&rn to read until
he has developed the sense that printed words will help him to
understand pictures better, to know frequently what to do in
shops and streets, and to enjoy stories for himself without assistance
from his elders. It may also be added that a child who lacks the
power to listen attentively to what is said to him, or who is
unable to repeat and (if required) develop a simple sequence of
words which he hears, cannot be regarded as being ready to
find any meaning in print.
It is important to realize that backwardness in reading in later
childhood can seldom be ascribed to a single cause. A successful
diagnosis in any given case will usually reveal among others
such causes as the following to have been operating: intellectual
immaturity, social inexperience, emotional handicaps of the kind
shown by shyness and timidity or the absence of any desire to
learn to read, defects of sight or hearing or articulation, unsympa-
thetic emphasis on phonetic drill at too early a stage, and fre-
quent or prolonged absence from school at critical periods in the
learning process,
4. METHODS OF TEACHING READING IN THE
EARLY STAGES
In the past twenty years or so there has been an increasing
disposition among teachers to make the first approaches to read-
ing much less formal and much more entertaining than they used
to be. The desirability of keeping the child's interest in Dreading
equally fresh and active after he has overcome the initial diffi-
culties of word-recognition is not so often borne in mind.
From time to time various methods of teaching the elements